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Abstract  - This paper presents an experimental study designed 
to explore some of the learner’s individual and interpersonal 
factors (e.g. challenge, curiosity, control, enjoyment, 
recognition, etc.) that India learners experience when learning 
English as a Foreign Language and how learners’ perceptions 
of these factors influence various aspects of their motivation to 
learn English language. As part of the study, a 27-item 
structured survey was administered to a randomly selected 
sample of 105 India learners from public schools and 
universities. Data collected through the survey were subjected 
to some basic statistical analyses, such as "mean" and 
"standard deviation". Based on the results from the analysis, a 
number of generalizations and conclusions are made in 
relation to how these inherent factors affect India learners’ 
motivation to learn English as a foreign language. In addition, 
some recommendations are offered to India academics on how 
to effectively make use of such factors, which may enable India 
teachers and learners of English as a foreign language to 
achieve better learning outcomes in an area widely associated 
by India with lack of success. 
Keywords: Challenge, curiosity, recognition, enjoyment, SL/FL 
motivation 

I. INTRODUCTION

Interpersonal feelings such as that of challenge, curiosity, 
control, enjoyment, cooperativeness, and recognition play a 
significant role in promoting learners’ desire and motivation 
to learn second/foreign languages. It is, therefore, hardly 
surprising that over the past 30 or 40 years there have been 
numerous studies investigating various aspects of the issue 
of motivation within the field of teaching/learning 
second/foreign languages.  

Historically, the focus of attention has been predominantly 
on what motivation as a concept and a theoretical construct 
involves as well as on the integrative/instrumental motives 
dichotomy originally proposed by Gardner and Lambert [1]. 
More recently, other aspects and types of motivation in 
relation to second/foreign language learning, such as 
extrinsic and intrinsic motivations (see e.g. [2] and [3]), as 
well as in relation to practical (e.g. classroom) dimensions 
of the issue have been thoroughly investigated. In spite of 
the large body of past research on second/foreign language 
motivation, the very important role that internal factors 
might have on learner’s motivation did not attract sufficient 
attention so far. This is particularly true with regard to the 
India context where, to the author’s best knowledge, no 
study so far has been conducted to investigate the role that 

such factors play in initiating, sustaining, and enhancing 
learners’ foreign language motivation in that context.   

II. REVIEW OF LITERATURE

Lepper and Hodell [3] proposed that challenge, curiosity, 
control, and fantasy are main individual factors and 
principal sources of learner motivation. The authors suggest 
that teachers should be aware of these factors and use them 
to enhance students' motivation.  Vockell [8] accepts the 
validity of the four basic factors proposed by Lepper and 
Hodell, but claims that these only operate at the level of the 
individual, reflecting the individual’s cognitive and 
personality characteristics. Vockell argues that in addition 
to these there are also interpersonal factors at play which, 
according to him, are: competition, cooperation, and 
recognition. These are said to operate at the level of the 
group stimulating learners to engage in activities that would 
ultimately lead to higher achievement in learning.  

In view of the fact that the main scope of the current study 
is to capture the operation of several of the previously 
mentioned individual interpersonal factors, a brief review of 
their conceptualization would be in order. Among the 
‘individual’ factors, according to Vockell, challenge is 
based on the assumption that learners are likely to be 
motivated by difficult tasks when: (a) they themselves set 
and try to achieve clearly defined objectives, (b) these 
objectives are not perceived as either extremely hard or as 
extremely easy, (c) learners are provided with constructive 
and encouraging feedback about their progress, and (d) 
learners feel confident and competent after completing these 
tasks. 

Vockell also indicates that curiosity involves the assumption 
that learners would be more motivated if they are provided 
with a more interesting and stimulating sensory and 
cognitive environment. 

The individual factor control refers to the learners’ level of 
control over what they do and how they do it. According to 
Vockell, learners will get a stronger sense of being in 
control if they recognize their learning activities to be 
relevant to what they are trying to accomplish, and if they 
feel that they rather than having been imposed by someone 
else, e.g. the teacher, have freely chosen these activities.  
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Fantasy refers to the learners’ ability to use their 
imagination to visualize make-believe events/situations that 
are related to the information being learned and at the same 
time satisfy learners’ emotional needs [8]. Raffini [9] has 
identified enjoyment as another relevant factor, arguing that 
students need to experience enjoyment in the learning 
process in order to feel motivated.  
 
The same author discusses the interpersonal factor 
competence and assumes that in order to increase the 
motivation of students it is important to create an 
environment in which students can discover that their 
serious effort toward learning enables them to attain a sense 
of academic competence. The author further suggests that 
despite the fact that the amount of time and effort required 
for academic achievement varies considerably among 
students, they all need to experience the feeling of 
competence that comes from achievement. 
  
Clément et al. [10] have indicated that cooperativeness, as 
well as group cohesion, may contribute to learner 
motivation. Schmuck and Schmuck [11] have found that 
young learners’ academic achievements were enhanced 
when children were willing to help and support one another, 
and when friendship within the classroom was broadly 
dispersed among peers. Regarding the interpersonal factor 
recognition, Vockell [8] claims that learners feel satisfied 
when their accomplishments are recognized and appreciated 
by others. He states that recognition differs from 
competition in that it doesn’t involve a comparison with the 
performance of other people.  
 
Because most of these individual and interpersonal factors 
concern intrinsic motivation in particular, this type of 
motivation deserves special discussion. In literature there 
are different conceptualizations of intrinsic motivation. 
According to some scholars [4, 5] intrinsic motivation 
involves enhancing people's self-concept by engaging them 
in activities that motivate them. Other theorists [6], 
however, have defined intrinsic motivation in a broader and 
simpler way: in terms of what people will do without 
external inducement. Intrinsic motivation has also been 
defined as "motivation to engage in an activity for its own 
sake" [7]. These definitions are not in contradiction with 
one another, but rather complement each other in 
articulating what intrinsic motivation is about. In relation to 
this, it is important to note that the concept of intrinsic 
motivation, especially when defined in a broader sense, is 
not in opposition to integrative or instrumental or any other 
type of motivation (except, of course, extrinsic motivation), 
as any one of them can be determined, to one extent or 
another, intrinsically (or extrinsically).  According to Noels 
and associates [12] intrinsic motivation is linked to learners’ 
greater interest in course material and higher academic 
performance. Results from other studies [13] indicate that 
intrinsic motivation may be particularly beneficial for a 
sustained long-term involvement in learning a 
second/foreign language. This seems to be in line with 
findings reported in Ramage [14] demonstrating that 

continuing students tend to be more motivated to learn 
language for language's sake, in other words, tend to be 
more intrinsically motivated, than those students who 
decide to discontinue language studies.  
  
While this expanded breadth of inquiry into second 
language motivation has increased knowledge about this 
issue and has brought to light interesting new data, 
understanding of what motivation involves and how it can 
be tapped into to provide better learning outcomes remains 
incomplete.  
 
This is particularly true about the India educational context, 
in relation to which we have only been able to find a very 
small number of studies/publications dealing with the role 
of motivation in India learners of English as a foreign 
language (EFL), and all of these seem to be concerned 
almost exclusively with the integrative/instrumental 
motivation distinction.  
 
Al-Amr [15], for instance, acknowledges that there are a 
number of valid reasons why instrumental motivation would 
be much more relevant in the India setting than integrative 
motivation, not least because the second language is being 
learned away from the target language speakers and their 
culture. Such a proposition is not incongruent with what 
other scholars (like Clément and Kruidenier [16]) have 
suggested about the correlation between the type of 
motivation, e.g. integrative/instrumental, and the context in 
which the learning of the target language takes place, e.g. 
second/foreign language context.  
 
Al-Otaibi’s study [17] has provided some noteworthy 
findings. The responses obtained through the administration 
of a structured questionnaire involve, on average, relatively 
high values for both instrumental and integrative 
motivation, and at the same time relatively low values on 
questions tapping into the subjects’ desire to commit 
themselves to effort-intensive activities in order to improve 
their second language competence or to engage in active use 
of the target language (inside or outside of the classroom). 
While such results can be interpreted in a variety of ways, 
the view taken here is that the latter types of responses may 
be more indicative than the former of the subjects’ genuine 
motivation for learning English. This issue will briefly be 
considered again later on in relation to some of the data 
obtained in the current study.  
 
Some of the India sources dealing with second language 
motivation seem to be more concerned with ways in which 
motivation levels in India EFL learners can be enhanced. A 
2005 publication by Rao [18] has offered some ideas in this 
regard, including initiating work towards task-oriented 
assessment, encouraging development of online materials, 
etc.  
 
Al-Hazemi [19] argued that learning English should arise 
from within the learners themselves: ideally learners will 
have a strong desire to attain a high level of competence in 
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the target language, and will actively seek the 
strategies/techniques that will best suit them to accomplish 
their learning goals. Al-Hazemi, however, has not provided 
any ideas or suggestions in relation to how to deploy the 
learners' existing reserves of motivation or enhance them 
further.  
 
In light of the relative paucity of research studies dealing 
with second language motivation in the India context, the 
need for more research in this area hardly needs to be 
emphasized. The current study therefore provides new data 
which may be able to offer interesting insights about the 
role of motivational individual and interpersonal factors for 
EFL learning in India Arabia, and possibly about motivation 
more generally. The findings from this study can be 
expected to contribute to educators’ understanding of the 
issue of these factors that impact India EFL learners 
motivation, and may be used for improving existing 
language teaching curricula and method.  
 

III. BASIC OBJECTIVES OF THE STUDY 
 

The principal objective of this study is to collect, via a 
structured questionnaire, data in relation to how a variety of 
individual and interpersonal factors among a random sample 
of India learners of English as a foreign language would 
affect the levels and types of their foreign language 
motivation.  
 
In addition, collected data are subjected to a range of basic 
statistical analyses, such as ‘mean’ and ‘standard deviation’. 
Results from the analysis are presented and discussed, and, 
on the basis of these, the paper offers some suggestions in 
relation to motivational levels in India EFL learners and 
possible ways in which existing motivation can be better 
deployed in order to achieve better learning outcomes. The 
paper also makes suggestions with regard to what further 
research can accomplish in this field of study.  

 
IV. RESEARCH PROTOCOL 

 
This was a quantitative study involving a structured survey 
administered to a group of 105 India learners of English as a 
foreign language. Only volunteers who formally indicated 
their consent to participate were recruited. With under-age 
participants, their parents’ consent was also obtained.  
 
Selection of participants (including their gender) was 
completely random from both rural and urban areas of the 
country, and was designed to cover as widely as possible the 
secondary and tertiary sector of public education in India 
Arabia. Subjects were recruited from one intermediate 
school, one technology institute, two secondary schools and 
two university colleges. Their ages ranged from 12 to 27 
years, with an overall mean of 20.5 years.  

 
In terms of gender, the participant group was relatively 
evenly divided, involving 56 males (53.33 %) and 49 
females (46.67 %).  

Prior to the administration of the survey, participants were 
provided with comprehensive information about all aspects 
of the research project, including the nature of the research, 
the research methodology, the research objectives, etc. 
 
Participants were also provided with ample instructions 
about how to complete the questionnaire. 103 out of 105 
participants (98.10%) returned surveys with responses on all 
27 items. The remaining two were incomplete, and have 
been excluded from the statistical analyses.  
 
The questionnaire used for the purposes of the study was 
modeled on questionnaires, presented by Schmidt and 
Watanabe [20], with a distinct emphasis on intrinsic 
motivation and its possible sources, although questions 
targeting other types of motivation (integrative, instrumental 
and extrinsic) were also included. The complete sets of 
questions used in the survey are provided in Table 1 below.  
 
The questionnaire included 27 items designed to measure 
the four major types of motivation: intrinsic (items 1-20), 
extrinsic (item 26), integrative (items 23 and 24) and 
instrumental (items 21, 22, 25 and 27) based on learners’ 
responses of their individual and interpersonal feelings, e.g. 
enjoyment (items 1-7), competitiveness (8, 9, 11, and 12), 
competence (item 10), curiosity about the English language 
and/or culture (items 13-14), control/autonomy over the 
learning process (item 15), challenge (items 16-19), and 
cooperativeness (item 20).  
 
For each questionnaire item, participants had to select one 
of five possible options, which were assigned numerical 
values ranging from (0), to (4) as follows:  
 
STRONGLY DISAGREE  = 1  
DISAGREE   = 2  
DON’T KNOW   = 0   
AGREE    = 3  
STRONGLY AGREE  = 4 
The three negatively worded questions 6, 7 and 19, 
however, were assigned the opposite set of values. 
 

V. DATA ANALYSIS 
 

Data obtained through the administration of the 
questionnaire were subjected to a number of basic  
statistical analyses, such as ‘mean’ and ‘standard deviation’ 
using SPSS software. The ‘mean’ of hits to a particular 
questionnaire item was used to establish the relative level of 
a particular motivational type: a higher mean presumably 
indicating a higher level of this type. Standard deviation 
was used to establish the relative disagreement in the 
responses provided for each questionnaire item. A summary 
of results is provided in Table 1. This table also involves a 
numerical value for the percentage of positive responses 
‘AGREE’ and ‘STRONGLY AGREE’ for each of the 
questionnaire items. A comparative ranking of the 
questionnaire items according to percentage of positive 
responses is provided in Table 2 below. 
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TABLE 1 DESCRIPTIVE STATISTICS 

 
Statement M % SD 

1. I really enjoy learning English Language. INTRINSIC (enjoyment) 3.38 88.7 % .68 

2. My English class is a challenge that I enjoy. INTRINSIC (enjoyment) 3.08 75.4 % .93 

3. When English class ends, I often wish that we could continue. INTRINSIC 
(enjoyment) 

2.17 35.8 % 1.06 

4. I enjoy using English outside of class whenever I have a chance. INTRINSIC 
(enjoyment) 

3.40 86.8 % .88 

5. I would study English even if it were not required by my school or 
university. INTRINSIC (enjoyment) 

3.40 88.7 % 1.06 

6. I don't like English language learning. INTRINSIC (enjoyment) 3.75 94.3 % .67 

7. Learning English is a boring activity. INTRINSIC (enjoyment) 3.66 94.4 % .70 

8. Getting a good grade in English is more important for me than getting such 
a grade in other courses. INTRINSIC (competitiveness) 

3.19 86.8% 1.00 

9. I want to learn English because it is important to show my ability to others. 
INTRINSIC (competitiveness) 

3.06 86.8% 1.09 

10. I feel pretty competent during the classes/lectures of English. INTRINSIC 
(competence) 

2.72 58.5 % 1.13 

11. I learn English best when I am competing with other students. INTRINSIC 
(competitiveness) 

3.36 86.8 % .81 

12. I want to do better than the other students in English classes and lectures. 
INTRINSIC (competitiveness) 

3.43 83.1 % .86 

13. The pictures, drawings and cards in the English books attract me to learn 
English. INTRINSIC (curiosity) 

3.00 75.5 % 1.1 

14. I have a great desire to learn English language as a kind of fulfilling my 
curiosity. INTRINSIC (curiosity) 

3.47 86.8 % .82 

15. I feel that I am encouraged to learn English when my teacher sometimes 
gives me the choice to decide on what to study in the classroom. INTRINSIC 
(control) 

3.11 73.6 % 1.2 

16. I know that studying English is not an easy task, but I am certain that if I 
worked hard, I would learn better. INTRINSIC (challenge) 

3.66 94.4 % .78 

17. In English classes, I prefer activities and exercises that really challenge me 
to learn better. INTRINSIC (challenge) 

2.81 66 % .98 

18. I prefer English classes in which there are lots of activities that allow me to 
participate actively. INTRINSIC (challenge) 

3.30 84.9 % .91 

19. I prefer to sit and listen, and don't like being forced to speak in English 
classes. INTRINSIC (challenge) 

2.19 41.5 % 1.1 

20. I like English learning activities in which students work together in pairs or 
small groups. INTRINSIC (cooperativeness) 

3.28 83.1 % .84 

21. I am learning English in order to be able to read fiction in the English 
language. INSTRUMENTAL / INTRINSIC 

3.42 84.9 % .74 

22. I am learning English in order to be able to communicate with other people 
when I travel abroad. INSTRUMENTAL / INTRINSIC. 

3.91 100 % .29 

23. I am learning English because I am interested in the English language and 
the English culture. INTEGRATIVE / INTRINSIC 

3.21 73.6 % .96 

24. I am learning English because I would like to go and live in America, 
Australia, Britain or another English-speaking country. INTEGRATIVE / 
INTRINSIC 

2.68 56.6 % 1.1 

25. I am learning English because knowledge of English will enable me to get 
a highly paid job. INSTRUMENTAL 

3.32 84.9 % .93 

26. I am learning English because in my country people with good competence 
in English are in very high regard. EXTRINSIC 

2.98 71.7 % 1.1 

27. I am learning English because it will enable me to watch English. speaking 
movies and programs on satellite TV. INSTRUMENTAL 

3.11 75.5 % 1.06 

                                                                Note: M= Mean, % = Percentage of positive responses, SD= Standard deviation.  
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TABLE  2  COMPARATIVE RANKING 
 

Statement M % SD 
22. I am learning English in order to be able to communicate with other people 
when I travel abroad. INSTRUMENTAL / INTRINSIC. 

3.91 100 % .29 

7. Learning English is a boring activity. INTRINSIC (enjoyment) 3.66 94.4 % .70 

16. I know that studying English is not an easy task, but I am certain that if I 
worked hard, I would learn better. INTRINSIC (challenge) 

3.66 94.4 % .78 

6. I don't like English language learning. INTRINSIC (enjoyment) 3.75 94.3 % .67 

1. I really enjoy learning English Language. INTRINSIC (enjoyment) 3.38 88.7 % .68 

5. I would study English even if it were not required by my school or university. 
INTRINSIC (enjoyment) 

3.40 88.7 % 1.06 

4. I enjoy using English outside of class whenever I have a chance. INTRINSIC 
(enjoyment) 

3.40 86.8 % .88 

8. Getting a good grade in English is more important for me than getting such a 
grade in other courses. INTRINSIC (competitiveness) 

3.19 86.8% 1.00 

9. I want to learn English because it is important to show my ability to others. 
INTRINSIC (competitiveness) 

3.06 86.8% 1.09 

11. I learn English best when I am competing with other students. INTRINSIC 
(competitiveness) 

3.36 86.8 % .81 

14. I have a great desire to learn English language as a kind of fulfilling my 
curiosity. INTRINSIC (curiosity) 

3.47 86.8 % .82 

18. I prefer English classes in which there are lots of activities that allow me to 
participate actively. INTRINSIC (challenge) 

3.30 84.9 % .91 

21. I am learning English in order to be able to read fiction in the English 
language. INSTRUMENTAL / INTRINSIC 

3.42 84.9 % .74 

25. I am learning English because knowledge of English will enable me to get a 
highly paid job. INSTRUMENTAL 

3.32 84.9 % .93 

12. I want to do better than the other students in English classes and lectures. 
INTRINSIC (competitiveness) 

3.43 83.1 % .86 

20. I like English learning activities in which students work together in pairs or 
small groups. INTRINSIC (cooperativeness) 

3.28 83.1 % .84 

13. The pictures, drawings and cards in the English books attract me to learn 
English. INTRINSIC (curiosity) 

3.00 75.5 % 1.1 

27. I am learning English because it will enable me to watch English. speaking 
movies and programs on satellite TV. INSTRUMENTAL 

3.11 75.5 % 1.06 

2. My English class is a challenge that I enjoy. INTRINSIC (enjoyment) 3.08 75.4 % .93 

15. I feel that I am encouraged to learn English when my teacher sometimes 
gives me the choice to decide on what to study in the classroom. INTRINSIC 
(control) 

3.11 73.6 % 1.2 

23. I am learning English because I am interested in the English language and 
the English culture. INTEGRATIVE / INTRINSIC 

3.21 73.6 % .96 

26. I am learning English because in my country people with good competence 
in English are in very high regard. EXTRINSIC 

2.98 71.7 % 1.11 

17. In English classes, I prefer activities and exercises that really challenge me 
to learn better. INTRINSIC (challenge) 

2.81 66 % .98 

10. I feel pretty competent during the classes/lectures of English. INTRINSIC 
(competence) 

2.72 58.5 % 1.13 

24. I am learning English because I would like to go and live in America, 
Australia, Britain or another English-speaking country. INTEGRATIVE / INTRINSIC 

2.68 56.6 % 1.17 

19. I prefer to sit and listen, and don't like being forced to speak in English 
classes. INTRINSIC (challenge) 

2.19 41.5 % 1.11 

3. When English class ends, I often wish that we could continue. INTRINSIC 
(enjoyment) 

2.17 35.8 % 1.06 

                                                                                   Note: M= Mean, % = Percentage of positive responses, SD= Standard deviation.  
 
The data were further analyzed according to the gender and 
age variables. With regard to the latter, participants were 
divided into two groups: under 18 and over 18 years of age, 
the cut-off point being typically the age of transition from 
school to university.  

In addition, repeated measures (ANOVA) were applied to 
the four major types of motivation: intrinsic, extrinsic, 
integrative and instrumental, in order to establish whether 
differences among them are statistically significant. T-tests 
were also conducted on the four basic types, as well as on 
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individual items, to establish whether there are significant 
statistical differences in the responses according to the ‘age’ 
and ‘gender’ variables. 
 

VI. FINDINGS AND DISCUSSION 
 

The data collected through the administration of the 
questionnaire contain a range of interesting aspects which 
deserve to be considered. Looking at the results from the 
statistical analyses, the most striking aspect of the responses 
derived through the survey is their overwhelmingly positive 
nature. Table 2, e.g., shows that 22 out of 27 questions 
(81.5%) have yielded responses which involve 70% or more 
positive values, i.e. ‘STRONGLY AGREE’ and ‘AGREE’. On the 
face of it, such results could be taken to indicate very high 
levels of motivation in India EFL learners. Our view, 
however, is that such an interpretation of the results would 
be too simplistic, and is quite likely to be wrong. Assuming 
high levels of motivation in India EFL learners would be in 
contradiction with their generally low level of second 
language achievement, and would not bring us any closer to 
understanding the roots of the problem of the relative lack 
of EFL success in India Arabia.  
 
However, if the positive responses provided by participants 
are not indicative of high motivation, how can they be 
explained? In our view, there are at least two valid reasons 
behind the highly positive responses. In the first place, in 
the field of psychology it has long been recognized that 
most people seem to be more inclined to respond positively, 
rather than negatively, to survey items, which may in part 
be reflective of a fairly strong inherent desire in people to 
get approval. In the second place, while positive responses 
may not necessarily be an indication of high situational or 
task-oriented motivation, they are nevertheless likely to 
reflect an essentially positive attitude to, and global 
motivation for, language learning more generally, and 
English as a foreign language more specifically. We briefly 
return to this point later on. In addition to this, most of the 
statements used as questionnaire items seem to be so 
reasonable and constructive, and seem to involve so much 
common sense that it may be very hard to respond to these 
in a negative fashion. Consider item #16, for instance: “I 
know that studying English is not an easy task, but I am 
certain that if I worked hard, I would learn better. This 
statement has been given nearly 95% of approval and comes 
third highest in the approval ranking in Table 2. Very few 
reasonable people would disagree with such a statement, 
regardless of what their actual motivation for learning a 
second/foreign language is. In this sense, item #16 may not 
be the most effective instrument for measuring levels of 
second language motivation. Without going into a lot of 
unnecessary detail, it is likely that, to one extent or another, 
the same holds true for some of the other questionnaire 
items.  
 
This line of reasoning receives some support from the 
analysis of responses to items on the lower end of the 
ranking table. Curiously enough, at the bottom of the table 

we find a relatively sharp drop in the approval percentage in 
what is otherwise a fairly gradual continuum of values. 
There is a drop of 15 points between the third and the 
second lowest, and then another drop of 6 points or so for 
the lowest ranked item #3: “When English class ends, I 
often wish that we could continue”. It is notable that item 
#19, the second lowest, is one of the ‘negative’ items: “I 
prefer to sit and listen, and don't like being forced to speak 
in English classes.”, and its score indicates that only 41.5% 
agree with the statement. In other words, around 60% of the 
respondents would agree with an opposing positive 
statement. This would suggest that the actual positive 
percentage for item #19 would be around the 60 mark, 
ranking it in fifth lowest position above #10 and #24. Such a 
re-analysis of #19 would leave item #3, at 35.8%, a whole 
20 percentage points below the next one in the ranking, item 
#24, at 56.6%. We believe that it is significant that no 
difference of that magnitude can be found between any two 
other items in the ranking table. 
 
The score of 35.8% for item #3 is strikingly low given the 
otherwise very high approval rate (over 80% of the 
questionnaire items were rated above 70%; 60% of the 
questionnaire items received approval of 80% and more), 
and therefore merits some attention. While it may not be 
possible to provide a definitive explanation for its lower 
approval without a postmortem interview with all of the 
participants, we take the view that the most likely 
explanation is that responding positively to #3 would come 
at a “high cost” for the responder: it would involve a distinct 
commitment and even require a personal “sacrifice” on the 
part of the responder. This would be in contrast with most 
other questionnaire items which can be given positive 
responses at no “high cost”. If this assumption is correct 
then one obvious inference would be that item #3 is much 
more indicative of the respondents’ second language 
motivation than most other items. Motivated learners are 
prepared to pay a high cost and even make sacrifices in 
order to achieve their goals. This finding seems to be in 
accordance with findings reported in the Al-Otaibi 2004 
study [17]. 
 
To the extent that the analysis of the data derived through 
the survey can yield insights about motivation in India EFL 
learners, it would appear that our results generally support 
the view that the ‘instrumental motivation’ type plays a 
more prominent role in foreign language contexts than the 
‘integrative’ type, which seems more relevant to second 
language contexts. Items targeting instrumental motivation 
in our sample have received relatively high approval values, 
including item #22: “I am learning English in order to be 
able to communicate with other people when I travel 
abroad” which was the only item to receive 100% positive 
responses. On the other hand, items #23 “I am learning 
English because I am interested in the English language and 
the English culture” and #24 “I am learning English because 
I would like to go and live in America, Australia, Britain or 
another English-speaking country”, which were designed to 
measure levels of integrative motivation, have received, on 
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a comparative basis, much lower scores (73.6% and 58.5%, 
respectively).  

The Figure below displays a comparative ranking of the 
four main types of motivation. 

 
                         
  
 
 
                  

 
 
 
 
 
 
 
 

Fig.1 Comparative ranking of the four main types 
 

It is noteworthy; however, that the distinct numerical 
differences in the ranking of the four types are not of 
statistical significance, as demonstrated in the repeated 
measures (ANOVA) which we applied to the data. T-tests 
conducted on the four types also revealed no statistically 
significant differences (all ps > .05) according to gender and 
age. 

Given that the focus of the study is on intrinsic motivation, 
it is interesting to see how responses on that type compare 
with responses on other types. The Figure below shows the 
means for all intrinsic motivation items as a group, 
compared with all other items, again taken as a group. 

 
 

Fig.2 Intrinsic Items Vs. Other Items 
 
Obviously there are no significant differences between the 
two groups according to ‘mean’. It is interesting to note that 
the items targeting intrinsic motivation are quite evenly 
spread over the whole of the ranking table (see Table 2), 
which would actually be in line with one of the basic 
assumptions made in this paper, viz. that intrinsic 
motivation is a more general and encompassing type 
including other types like ‘instrumental’ and ‘integrative’. It 
is therefore not surprising that we find intrinsic motivation 
items like #7 and #16 among the highest ranked items, and 
at the same time we find items like #15 considerably lower 
in the ranking table. These results indicate that it may not be 
appropriate to treat intrinsic motivation as a single united 
type, but rather as a group of different types all relating to a 
drive coming from within the individual. They also show 
that some intrinsic motivation sources/factors may be more 
relevant to India EFL learners than others.  
One of the potentially significant findings of the study is in 
relation to gender-based differences in the type of preferred 

motivation. Male participants’ most favored item was #22: 
“I am learning English in order to be able to communicate 
with other people when I travel abroad”, with a mean of 
3.37. Female participants favored items #13 “The pictures, 
drawings and cards in the English books attract me to learn 
English” (mean: 3.32), and #14 “I have a great desire to 
learn the English language as a kind of fulfilling my 
curiosity” (mean: 3.76), both dealing with curiosity. It is in 
relation to latter two items that the t-test reveals a 
statistically significant difference between the two genders: 
t =-2.04, p < .05 for #13, and t =-2.533, p < .05 for #14.  
 
It is also interesting to note that, as a whole, females seem 
to be slightly more motivated second language learners than 
males, which is not inconsistent with results reported in 
other studies. The difference, however, is not statistically 
significant (p >.05). 
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Fig. 3 Comparative ranking according to GENDER 
 

With regard to the age factor, the analysis produced an 
almost identical mean for the two age groups: 3.1728 for the 
over 18-year-olds and 3.1675 for the younger group. Not 
surprisingly, the t-test yielded no statistically significant 
difference between the two age groups (p > .05). 
 
One interesting, and potentially important, difference 
between the two groups that emerged from the analysis was 
for the preferred type of motivation: the older group gave 
the highest approval rating to item #22: “I am learning 
English in order to be able to communicate with other 
people when I travel abroad”, while the younger group 
favored items #13 “The pictures, drawings and cards in the 
English books attract me to learn English”, and #14 “I have 
a great desire to learn the English language as a kind of 
fulfilling my curiosity”. This strikes a curious coincidence 
with the findings about gender-based differences (see 
above). In relation to this, it is noteworthy that the analysis 
found no correlation between the gender and the age of the 
participants (e.g., we did not find that the older group 
consisted predominantly of males).  
 

VII. CONCLUSIONS, IMPLICATIONS, AND 
RECOMMENDATIONS 

 
One of the great assets of the study reported here is the 
random selection of the sample of participants, which would 
allow us to make generalizations over the whole population 
of India learners of English as a foreign language.  
 
While, as suggested above, the data derived through the 
administration of the survey may not yield clear outcomes 
in relation to second language motivation in this population, 
they are nevertheless valuable and interesting, and contain 
important implications both for second/foreign language 
teaching/learning in the India context and for research on 
motivation.  
 
For reasons outlined earlier, we have been reluctant to 
interpret the overwhelmingly positive responses provided 
overall by participants to the questionnaire items as 
indicative of genuine motivation, but these responses can be 
seen as revealing about the participants’ positive attitudes 

towards learning English as a foreign language generally, as 
well as attitudes towards specific aspects of the 
teaching/learning process. The data seem to show an 
unequivocally positive attitude on the part of Indias to EFL 
learning, which may not in itself be equated with 
motivation, but is undeniably a very important prerequisite 
for motivation. Therefore one really important message to 
language teachers and educators arising from this research 
is for the need to find effective ways to “translate” learners’ 
positive attitudes into motivation. It falls upon research to 
provide teachers and educators with ideas about how this 
can be accomplished. This issue will briefly be addressed 
further down. 
 
In addition to this, participants’ responses to individual 
questionnaire items can be interpreted as indicative of how 
they feel about various aspects of the teaching/learning 
process, as well as their own involvement in that process.  
 
Consider the following instrumental motivation items 
(percentage of positive responses is provided in brackets 
alongside each item):  
 
21. I am learning English in order to be able to read fiction 
in the English language. (84.9%) 
22. I am learning English in order to be able to 
communicate with other people when I travel abroad. 
(100%) 
25. I am learning English because knowledge of English 
will enable me to get a highly paid job. (84.9%) 
27. I am learning English because it will enable me to watch 
English-speaking movies and programs on satellite TV. 
(75.5%) 
 
From responses to these items, it seems clear that 
respondents had a very distinct awareness of the range of 
advantages that knowledge of English as a foreign language 
bestows on individuals in all aspects of their personal and 
professional lives. Second language motivation would only 
be a small step away from this awareness. 
 
Responses to items, such as ##8, 9 and 11: 
8. Getting a good grade in English is more important for me 
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than getting such a grade in other courses. (86.8%) 
9. I want to learn English because it is important to show 
my ability to others. (86.8%) 
11. I learn English best when I am competing with other 
students. (86.8%), indicate that learners are prepared to be 
competitive, and that being able to demonstrate their 
superior achievement can play an important role in the 
learning of the target language. 
 
Results from the analysis also indicate that India learners 
have a relatively high regard for learning activities which 
will actively involve them, as well as give them a high level 
of control and autonomy over what they are doing in and 
outside of the classroom:  
15. I feel that I am encouraged to learn English when my 
teacher sometimes gives me the choice to decide on what to 
study in the classroom. (73.6%) 
18. I prefer English classes in which there are lots of 
activities that allow me to participate actively. (84.9%) 
It is also interesting to note that respondents indicated a 
strong preference for learning activities involving group or 
pair work, e.g.: 
20. I like English learning activities in which students work 
together in pairs or small groups. (83.1%) 
Participants’ responses leave little doubt that ‘curiosity’ 
about the target language and its culture is a major factor for 
India learners, as evident from items like #14: 
14. I have a great desire to learn the English language as a 
kind of fulfilling my curiosity. (86.8%) 
 
The results from the study further provide evidence that 
motivational orientation may involve some gender- and age-
based differences, and we believe that language teaching 
professionals should be aware of this issue and find ways to 
tailor teaching/learning activities to accommodate such 
differences. 
 
Based on what we know about EFL teaching practices in the 
India context, both from personal experience and from 
anecdotal evidence, foreign language teaching remains a 
fairly teacher-centred process which rarely (if ever) involves 
activities promoting independent autonomous learning. 
There is good reason to believe that motivation levels, and 
ultimately learning outcomes, will significantly improve if 
teachers engage their learners in interesting and challenging 
learning activities which will enable learners to be more 
active and more independent, e.g. in terms of having more 
control over what they are doing. The analysis also indicates 
that learners would feel more comfortable with activities 
involving group and pair work, and that providing learners 
with a sense of competence and achievement may go a long 
way towards building up learners’ motivation to learn the 
second language. Obviously, this will be hard to accomplish 
unless, as proposed by Lepper and Hodell [3], language 
teachers are familiar with the range of factors promoting 
motivation, and know how to use them to the learners’ 
advantage. 
 

In summary of the findings in relation to motivation, it can 
be concluded that while results from the current study may 
not necessarily be interpreted as demonstrating high levels 
of motivation in India EFL learners, these results seem to 
indicate quite strongly that Indias possess fairly substantial 
‘dormant’ reserves of motivation which in more favorable 
conditions could be deployed to produce better learning 
outcomes.  
 
With respect to further research on second language 
motivation, the current study offers some potentially 
significant findings and implications. As already 
acknowledged, due to the way most of the questionnaire 
items were formulated, the survey did not seem to yield data 
which are sufficiently revealing in relation to the actual 
levels of second language motivation of India EFL learners. 
We therefore recommend that future studies of motivation 
involving a structured survey include a much larger number 
of questionnaire items like #3 in our survey. These are items 
which ask participants to indicate their readiness to commit 
to effort- and time-intensive activities towards the 
attainment of the target language. In our view, responses to 
items like #3 and others, such as “I am prepared to pay a 
private tutor in order to improve my competence in 
English”, are much more indicative of the learners’ actual 
motivation than less committing statements like “I enjoy 
learning English”. Such a questionnaire should certainly 
include items targeting other intrinsic motivation variables 
identified in literature, e.g. ‘self-determination’ and 
‘fantasy’.  
 
Obviously any research study will gain from having a 
variety of methods for collecting data, such as observation, 
qualitative interviews, surveys, questionnaires, diaries, etc. 
The results from the current study indicate that a 
postmortem interview with at least some of the participants 
to discuss their survey responses may be very valuable, and 
may provide researchers with data which may otherwise 
remain hidden. 
 
One of the most significant findings of the research reported 
here is in relation to intrinsic motivation: intrinsic 
motivation is not, and should not be regarded as, a single 
unified concept/type. In our data, survey items targeting 
different intrinsic motivation types were treated differently 
by our participants. Future research can substantially 
contribute to our understanding of what intrinsic motivation 
is by investigating the relative importance of different 
intrinsic motivation types for learners of a particular cultural 
and ethnolinguistic background (e.g. Indias). In relation to 
this, it would be very desirable to explore the role that the 
Internet plays as a motivating factor for the learning of 
English as a second/foreign language. Given the Internet’s 
increasing prominence in all aspects of life globally 
(including language learning), ignoring it as a powerful 
motivational force would leave the picture incomplete.  
 
It can hardly be denied that finding effective ways of 
increasing learners’ levels of motivation can lead to very 
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solid gains in the attainment of the target language. It is in 
relation to this that, in our view, research on motivation can 
make its most substantial contribution to second/foreign 
language teaching/learning practices. Such a research will 
be conceptually and methodologically quite hard to conduct, 
because it will first have to identify specific techniques for 
enhancing various types of motivation, and then 
experimentally evaluate their effectiveness on two or more 
groups of language learners. The potential benefits of such a 
study, however, are such that it will be worthy of the effort.  
 
In conclusion, this paper has presented and discussed the 
data derived through the administration of a structured 
survey on a random sample of India learners of English as a 
foreign language. The survey specifically targeted the level 
of second language motivation in these learners based on 
the individual and interpersonal feelings they reported. The 
findings from the research indicate that this population of 
second language learners have highly positive attitudes to 
learning English as a foreign language, and that they may be 
in possession of substantial reserves of ‘latent’ motivation. 
From what we have presented here, it is quite clear that 
there is a tremendous scope for additional work on an issue 
of second/foreign language teaching/learning whose 
importance cannot be exaggerated. 
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