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Children in rural areas are comparatively less privileged to get formal preschool education (PSE)
facilities, also known as Early Childhood Education (ECE), than the children in urban areas in
Bangladesh. This study focused on finding out how socio-economic factors, educational
background, and community engagement of rural mothers influence their awareness, perceptions,
and decision-making regarding preschool education of their children. Following the qualitative
research design, eight key informant interviews (KII) and two focus group discussions (FGD) with
five participants in each group were conducted using a semi-structured questionnaire. Considering
the socio-economic and other factors, Pabna district was chosen as the study area, and 18 rural
mothers were purposively selected for the study following the snowball sampling method. Results
of this study demonstrate that rural mothers, despite their low formal education, are surprisingly
concerned about their children’s preschool education. Despite facing a good number of hardships,
from economic to social and personal, they allow their children to have preschool education.
Findings also indicate that rural mothers' educational backgrounds, their socio-economic standings,
mothers’ involvement in NGOs and INGOs, and community support significantly helped increase
their awareness. This study suggests that public preschool centers need to facilitate interactive and
sports-based learning methods and prioritize the establishment of basic amenities for guardians in
preschool centers, along with expanded community engagement to foster genuine collaboration
among rural mothers.

© 2026Centre for Research and Innovation (CRI). This is an open access article
under the CC BY-NC-ND license (http://creativecommons.org/licenses/by-nc-nd/4.0/).

I. INTRODUCTION

A. Background of the Study

Ninety percent of youngsters in 40 nations-including sub-

adolescent parents, participate in reckless behavior, and rely
on social aid and welfare schemes. Research on children's
education, neurological sciences, and child growth has
shown that the initial years of life are a time of rapid
developmental progress, highlighting the connection

Saharan Africa-had a maximum of three children's books in
their households in 2022, and 32% of people who grew up
with no literacy were 15 years of age in that part of Africa
(Dyvik, 2024; UNESCO, 2023). Though the demand to
succeed academically rises in tandem with automation and
internationalization, driving up goals for K-12 and higher
learning, children's abilities and knowledge based on
socioeconomic variations produce notable disparities in
academic success as well as disproportionately high rates of
retention in grades and specialized school placements. This
problem is not only realistic, but it also has a direct bearing
on intellectual flexibility and human growth. Youngsters
who encounter early setbacks in education and struggle to
make a healthy transition to school grow up being
distracted, unruly, and reclusive. In addition, they become
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between instruction and the growth of the brain (Ramey &
Ramey, 2004). A children's character is shaped and
developed over the initial 6 years of their existence, and
more than 85% of the brain develops between the ages of 3
and 6. This is a critical time for kids to lay the groundwork
for their education and acquire the skills necessary for
success in schooling (Khouly, 2021; UNICEF, 2019). So
education starts even before a youngster enters a school
setting. The education and growth of kids are supported
from an early age via their conversations with kind adults in
safe, supportive, and engaging settings, considering the
context. Early Childhood Care and Education (ECCE)
provides a supportive and engaging atmosphere for kids
throughout these foundational phases of lifetime education,
which benefits youngsters' future growth and achievement.
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A quality program for early childhood care and education
values each child's unique developmental trajectory and
works to maximize their abilities in all domains-intellectual,
ethical, interpersonal, psychological, and physical (National
Institute of Public Cooperation and Child Development,
2022; UNESCO, 2007).

According to UNICEF (2019), preschooling is a crucial part
of the development of young children, which encompasses
all the laws and initiatives needed to promote children's
healthy growth from birth to age eight, which includes
security, good health, adequate nutrition, early literacy
possibilities, and responsive caregiving. Early childhood
learning is therefore considered a period that prepares
children for formal education. The goal, structure, and
objective of early childhood schools are very different from
those of primary classes and institutions. They provide a
loving atmosphere by utilizing interactive, child-focused,
and engaged learning strategies, which promote integrated
learning and essential emotional and social competencies.
These programs are designed to assist youngsters in
developing healthy sociability, individual capabilities, and
capacity for choice while laying a strong foundation for
emerging linguistic and arithmetic skills.

In order to promote the growing impact of preprimary
activities on primary schooling, consistency between
preschool education and primary education is essential.
There isn't a single preschool provision approach that can be
used everywhere. For preschoolers, group-oriented
assistance and care options include in-home, community-
oriented, nature-oriented, and more structured center-based
settings.Preschool programs housed in centers serve
children from 3 years old until they enter first grade. They
provide chances for knowledge acquisition and tasks that
help children grow their linguistic, social, and enthusiasm
skills. While every country must choose its own course,
there is a lot of knowledge to be gained by studying other
nations' experiences. A country's own experiences are built
upon as other people's teachings are drawn upon and
modified in high-quality ECCE (UNESCO, 2007). Along
with this, a well-designed early childhood education
program needs to be welcoming, child-focused, and
supportive of all aspects of education and growth, which
include interpersonal and mental well-being and
mathematical, alphabetical, and emerging linguistic
domains. To guarantee consistency and uninterrupted
progress in education and growth, it should be in line with
existing syllabuses for kids ages 0 to 3, as well as the
primary education syllabuses. However, statistics from
several nations indicate that although preschool education
has expanded, not enough focus has been placed on
guaranteeing the standard of programs, and the primary and
preschool curricula are only consistent in fifty percent of the
nations (UNICEEF, 2019).

Early educational initiatives are becoming more and more
important for children's growth and preparedness for
education in a world where competitiveness between
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nations is fierce. It has become a growing understanding
that the benefits of early education continue throughout the
lives of kids, impacting not only academic performance but
also later income, criminal activity, and criminality. Early
Childhood Care and Education (ECCE) improves gender
equality, lowers failure rates, and has a beneficial effect on
kids adjusting to primary schooling, all of which save
money and increase efficiencies for both families and the
state (Barnett & Yarosz, 2007; UNESCO, 2007). Therefore,
it may improve the growth of impoverished kids by offering
preschool education in a structured way, and mandatory
early childhood schooling is significantly more strongly
correlated with involvement in education (Ramey & Ramey,
2004; UNESCO, 2023).Although early childhood schooling
is provided to half of all kids under the age of preschool
globally, 175 million are not attending school; 78 percent of
these children live in nations with lower incomes, and 10
million people continue to be denied this vital early
childhood education. Further, pupils who get excellent early
childhood learning tend to be more ready to make an
adjustment to first grade, even in very different nations and
situations. They complete more schooling and are more
likely to acquire the abilities that the contemporary
workforce needs, such as innovation, adaptability, analytical
thinking, and teamwork (UNICEF, 2019). Hence, a more
inclusive preschool strategy is required due to the dramatic
shifts in society, such as the rise in female work
involvement, declining fertility rates, and the growth of
impoverishment within households raising children
(National Institute for Educational Policy Research, 2011).

Being aware of the advantages of high-quality early
childhood education for kids, caregivers, and the
community as a whole, the majority of OECD nations offer
free early childhood education for kids for a minimum of a
two-year period prior to starting elementary schooling, and
most also offer parental holidays to parents. These nations
have concentrated over the previous 20 years on enhancing
the caliber and consistency of these facilities (UNESCO,
2007). Public agencies provide subsidized spots in several
nations starting at a relatively young age, frequently after
the conclusion of compulsory parental leave. This is not
proof, however, that there is a sufficient supply of these
locations.

In addition, preschool programs have been established in
almost all industrialized nations to serve kids younger than
the obligatory schooling age (Melhuish, 2013). Though
preschooling is not free in half of the nations globally, and it
is not mandatory in the other three-quarters. Approximately
180 million pupils dropped out in April of 2020 (UNESCO,
2023).The preschool image of the United States is vibrant
and multifaceted, with kids participating in a variety of both
government and privately funded institutions (Barnett &
Yarosz, 2007). In the United States of America, early
childhood education and care (ECEC) got its start as day
care centers and infant schools in the 1830s. The provision
of ECEC encompasses a range of programs that are
sponsored and provided by the government as well as the
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corporate sector. These programs include full-day, part-day,
and full-school facilities. Head Start, a nationally financed
initiative, is an early childhood education initiative mainly
for kids with low incomes, ages three to four. It provides
assistance in the areas of social wellness, food security, and
a broad education. Children ages three to five are usually
cared for in full-day, five-day-a-week center-based children'
programs. Additionally, some facilities provide care for
young children. Numerous kids are cared for at the
residence of the caregiver when parental childcare is
provided. Group household daycare facilities tend to be
officially registered and may accommodate as many as
twelve children in the US (Kamerman & Gatenio-Gabel,
2007; National Center for Education Statistics, 2023).

The government of the United Kingdom has placed a strong
emphasis on preschool education in recent years. In 2004, it
made part-time schools for children a legally required
option for children aged 3 to 4; in 2005, it updated the
regulatory structure and provided curricular
recommendations (Department for Education, 2024).
Preschools in the UK are now able to accept kids for three-
and-a-half-hour classes each week. For older preschoolers,
there are children' clubs, infant schools, and infant sessions
available, in addition to day nurseries for kids who are
younger. While the majority of infant schools and sessions
are run by municipal governments, with the rich using
privately owned institutions, children' clubs are run by
nonprofit organizations or municipal governments.
Preschools are open Monday through Friday with the goal
of fostering early years of dialogue and linguistic,
mathematical, and color recognition in the kids, and there
are roughly 800 preschools that employ the renowned
Montessori approach to education (Education in the United
Kingdom, 2024; Melhuish, 2013).

In Japan, the majority of young kids attend daycare centers
or preschools. It is separate from schooling since preschool
has distinctive developmental demands. In Japan, there are
two types of early schooling: preschools, which offer three
years of childcare for children 3 years old or older, and
daycare facilities, which take newborns and kids younger
than primary school age while the infrastructural facility
and nature of activities are of high quality. With teacher-
planned activities and unstructured play periods, the
primary goal is to develop children' academic habits and
everyday schedules. Teachers cultivate close connections
with kids by being relaxed, loving, and kind. The core
syllabus emphasizes memorization training, composing
Hiragana symbols, reading Chinese characters, and
collaborative learning. Tasks are scheduled and rigorously
supervised to adhere to preschool regulations (Kaur &
Kauts, 2019; National Institute for Educational Policy
Research, 2011; Research Center for Child and Adolescent
Development and Education, 2004).India places a high
priority on cultural customs along with the development of
kids as a means of fostering moral principles and
interpersonal abilities. In an effort to stop the cross-
generational cycle of injustice and encourage lifetime
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growth, India approved the National ECCE Policy in 2013.
With 1.37 million anganwadi facilities, the Integrated Child
Development Services, also known as ICDS, is India's main
kindergarten schooling system. Preschool curricula are
divided into three sections: procedures, materials, and
setting. For kids from conception till they turn six, the
National ECCE Guidelines delineate sub-stages that
encompass survival, security, protection of surroundings,
well-being, food, connection to a mature person, psycho-
social stimuli, and initial contact in secure settings (National
Institute of Public Cooperation and Child Development,
2022; UNICEF India, n.d.).

In Bangladesh, childhood education has been available for
more than 60 years, although enrollment was minimal in the
early years. Initial schooling was first provided privately,
but subsequently, it was integrated into government-
sponsored and nonprofit organizations' education programs
in both primary and secondary schools. Preschool education
had no set syllabus, and institutions were allowed to use
resources from local stores to provide early instruction in
whatever way they saw fit. Although there are a variety of
ways to teach, such as using simple objects, colors, and
illustrations, for many, preschooling was dispersed and had
limited accessibility. Early childhood education became
more accessible with the 2000 introduction of the
Worldwide Education for All (EFA) initiative, which was
spearheaded by UNESCO. In the year 2013, the
Bangladeshi authority progressively introduced a pre-
primary grade to all of the country's elementary schools. In
Bangladesh, early childhood schooling is not required;
therefore, any formal effort to provide child growth through
a facility or institution is regarded as preschool education.
The National Curriculum and Textbook Board (NCTB) in
Bangladesh seeks to establish an environment that supports
five-year-old children' overall growth in the areas of
language, cognition, aesthetics, psychology, and emotional
health (Directorate of Primary Education, 2015; Ministry of
Education, 2010; Nath, 2022).

B. Literature Review

It is projected that by 2030, 84 million children will not be
able to go to school, and globally, preschool education has
been emphasized to minimize the number of these students
(United Nations, 2023). A study by Ramey & Ramey (2004)
found that well-designed preschool programs can decrease
special education placement and grade retention, as well as
enhance performance in reading and mathematics in
elementary and secondary schools. Previous studies, such as
Brinkman et al. (2017) and Kagitcibasi et al. (2001), have
reported that preschool education can increase linguistic and
intellectual growth, proficiency in social situations, and
behavioral maturity in underprivileged kids, which is
supported by Brooks-Gunn (2003). The study of Brooks-
Gunn exhibited that center-based programs greatly improve
the behavior and academic achievement of vulnerable kids,
especially those from lower-class and lower-income
households. Similarly, a study in rural Bangladesh
highlights that preschoolers scored higher than their peers in
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language, communication, visual reasoning, and school
readiness, and they scored well in interactive activities aside
from intellectual components (Aboud, 2006). Following the
recent studies, it can be stated that preschool education is
increasingly seen as a middle-class need and that to build a
strong authority for a comprehensive preschool strategy that
considers disadvantaged children, readily available state
resources, accurate data, and links to learning and
accomplishment in grades K-12, it must be provided by
state and local authorities (Barnett & Yarosz, 2007; Ramey
& Ramey, 2004).

Pre-primary education in Bangladesh is required for
children five years of age and older for a year, and visual
aids such as imaging, coloring, rhyming, etc. have been
used to instruct the preschoolers (Ministry of Education,
2010), and it has extended to include children four years of
age and older from 2023 (Rahman, 2023). Moore et al.
(2008) showed in their study the importance of preschool
teaching quality and highlighted that the outcomes of
preschoolers vary depending on the quality of preschool
education, although they stated that funding for high-quality
preschool education would be a challenge for developing
countries.It has been reported that socio-economic position,
the literacy atmosphere in the home, and the mother's age
and negotiation capacity are associated with literacy
development in preschoolers, and the literacy atmosphere in
the home predicts alphanumeric skills, words, and
awareness of phonology beyond socio-economic position
(Aram et al., 2013; Burgess, 2005).

While Bracken & Fischel (2008) showed that children's
enthusiasm for books and engagement between parents and
their kids are strongly connected with early literacy abilities,
and mothers’ negotiation of writing correlates with all
primary education metrics for children, with the exception
of vocabulary, after socioeconomic position and literacy
atmosphere in the home are taken into account (Aram et al.,
2013). In addition, the actions of mothers and kids were also
connected to the realm of written language understanding
(Edwards, 2014), and mother-child interactions aid in
preparing kids from families with limited incomes for
schooling (Cristofaro & Tamis-LeMonda, 2012). Moreover,
children's behaviors are highly influenced by their parents,
and parent-centered schooling has a more sustainable
connection with academic achievement compared to
schooling in the center (Kagitcibasi et al, 2001,
Parameswari, 2018), although parent-centered schooling
kids show more behavioral problems (Loeb et al., 2004). In
fact, variations between mothers' interacting attentiveness
and their children' vocabularies have driven the
advancement of language learning (Silvén et al., 2002).

In the past two decades, a number of researchers have
assessed maternal awareness about their children, e.g.,
Buttigieg et al. (2012) exhibited that the majority of obese
mothers are unaware of health awareness compared to
others, and mothers in remote regions are less conscious of
their children's dental hygiene (Mohandass ef al., 2021), as
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well as diagnosing and treating diarrthea (Ghasemi et al.,
2013) and understanding the fever situation (Arica et al.,
2012). Similarly, 90% of mothers say their kid is active,
which is an exaggerated view of their child's physical
activity (Hesketh ef al., 2013) and a lack of understanding
of growth stages and stimulus development (Shrestha ef al.,
2019). Ateah & Hamelin (2008) showed that bedsharing
between newborns and mothers has some genuine hazards,
but they do so. Correspondingly, children with epilepsy tend
to sleep worse and more inconsistently when their mothers
have less information about childhood sleep, although the
special child was mostly taken care of by the mother
(Rehman, 2019; Tsai et al, 2018). On the contrary, the
majority of mothers were aware of the importance of
teaching their kids to count and name colors, but not all of
them recognized when to begin reading to their kids
(Shrestha et al., 2019). Additionally, parents' understanding
of nutrition has had a big impact on the situation of child
nutrition (Halder & Kejriwal, 2016), and lack of nutrition
among babies is mostly caused by mothers' health issues
and nutrition ignorance and low level of formal education
(Maity et al., 2019; Shahid et al., 2022), particularly in low-
income homes. Several studies have documented that the
mother's academic attainment and active roles heavily
influence the early child's knowledge learning, their
academic success, and parents' joint studying views (Barnett
& Yarosz, 2007; Curenton & Justice, 2008; Weigel et al.,
2006) and parental techniques for comprehending growth
spurts and stimulating (Aboud et al., 2013).

Children whose mothers have higher secondary education
are 1.39 times more likely to be developmentally on track
compared to those whose mothers have no education
(Rahman et al., 2023).In addition, having more education
can also influence women's views and awareness of the
advantages of early childhood education (Cuartas, 2022),
and the fear decreases with an enhanced education level
(Arica et al., 2012). Therefore, several studies have been
suggested to introduce a strategically sound program and
income-generating opportunities that can lead to enhanced
parental awareness (Curenton & Justice, 2008; Cuartas,
2022; Johny & Babu, 2023; Khouly, 2021; Shahid et al,
2022; Tsai et al, 2018). Rural areas in Bangladesh often
face challenges such as limited access to educational
facilities, economic constraints, and cultural norms that may
influence parental attitudes towards early childhood
education. Mothers, as primary caregivers in many
households, play a significant role in the educational
upbringing of their children. Therefore, examining their
awareness, attitudes, and practices regarding preschool
education can provide valuable insights into the factors
influencing early childhood development in rural settings.

C. Research Objectives

The objectives of this study are as follows
1. To assess the level of awareness among rural mothers
regarding preschool education for their children in
Bangladesh.
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2. To identify the factors influencing rural mothers’
awareness and decision-making processes related to
preschool education.

3. To explore the perceptions of rural mothers regarding
the benefits and challenges of preschool education for
their children.

D. Research Questions

This study will address the following research questions

1. What is the level of awareness among rural mothers
regarding preschool education for their children in
Bangladesh?

2. What are the key factors influencing rural mothers
awareness and decision-making processes regarding
preschool education?

B
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3. What are the perceived benefits and challenges of
preschool education as perceived by rural mothers?

II. METHODOLOGY
A. Study Design

This study employed a qualitative research design to
explore the awareness of preschool education among rural
mothers in two villages, namely, Bakchidangi and Tarabaria
of Pabna district in Bangladesh. Qualitative methods were
chosen to facilitate an in-depth understanding of the
perspectives, attitudes, and experiences of the participants
regarding preschool education for their children.

B. Sampling
TABLE I DEMOGRAPHIC TRAITS OF THE PARTICIPANT
Demographic Status Frequency Percentage (%)
Mothers' Age Mothers' Age Mothers' Age
<20 4 22.2
20-30 9 50.0
>30 5 27.8
Mothers' Education Mothers' Education Mothers' Education
Honour's and Masters 7 38.9
HSC 8 44.4
SSC or below 3 16.7
Mothers' Occupation Mothers' Occupation Mothers' Occupation
Home maker 15 83.3
Govt. Employee 1 5.6
NGO/INGO worker 2 11.1
Family Income (monthly in BDT) Family Income (monthly in BDT) Family Income (monthly in BDT)
<10000 4 22.2
10000-25000 8 44.4
>25000 6 334
Family Income Source Family Income Source Family Income Source
Agriculture 9 50.0
Business 4 22.2
Govt. Job 2 11.1
Private Job 3 16.7
Mothers' involvement in NGO/INGO | Mothers' involvement in NGO/INGO | Mothers' involvement in NGO/INGO
Yes 11 61.1
No 7 38.9
Children' Number Children' Number Children' Number
Only one 6 334
Two 44.4
More than two 4 22.2
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The study utilized purposive sampling to select participants
who are representative of the target population. Participants
included mothers with children of preschool age (3-6 years
old) residing in rural areas of the selected districts. A
number of 18 rural mothers who have no formal training on
preschool education were selected (10 for FGD and 8 for
KII), and efforts were made to ensure diversity in terms of
socio-economic status, educational background, and
geographic location within the district.

C. Study Area

The study location, Pabna, was selected carefully on the
basis of several considerations that align with the research
objectives and the context of the study area. Pabna district is
representative of the rural areas of Bangladesh in terms of
socio-economic characteristics, cultural norms, and
educational infrastructure. By selecting Pabna, the study
aimed to capture a snapshot of the challenges and
opportunities faced by rural mothers in accessing preschool
education for their children in a typical Bangladeshi rural
setting. In addition, Pabna district offers logistical
advantages, including ease of access and transportation
infrastructure, which facilitates data collection activities
such as focus group discussions and key informant
interviews. Furthermore, the selected district encompasses a
diverse range of rural communities, including agricultural,
riverine, and peri-urban areas. This diversity allows for a
multifaceted exploration of the awareness and attitudes
towards preschool education across different socio-cultural
contexts within the district, thereby enriching the depth and
breadth of the study findings. Finally, two villages, namely
Bakchidangi and Tarabaria, were chosen purposively,
considering the smooth and easy communication with the
district town and to have the representation of a diversified
population.

D. Data Collection Methods

Focus Group Discussions (FGDs): 2 FGDs (one from each
village) were conducted with groups of 5 mothers to explore
their perceptions, attitudes, and experiences related to
preschool education. FGDs were guided by a semi-
structured interview protocol consisting of open-ended
questions designed to elicit rich and detailed responses from
the participants. Questionnaires were designed in English
and then translated into Bengali. Using the Bengali
language, the discussion was conducted by the author, and
the length of the discussion was 40-50 minutes. The
discussions were audio-recorded with the consent of the
participants and transcribed verbatim for analysis.
Additionally, demographic data were collected.

Key Informant Interviews (KII): 8 key informant interviews
(4 from each village) were conducted with mothers,
particularly selected for the KII. KII was conducted by the
author using a semi-structured interview protocol consisting
of open-ended questions. Questionnaires were designed in
English and then translated into Bengali. The time period
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for each interview was 30-45 minutes and was recorded
using a voice recorder after getting their consent. These
interviews provided insights into the broader context of
preschool education in rural areas and complement the
perspectives of the mothers obtained through FGDs. On top
of that, particular attention was put on the specific and
individual sociocultural lenses that serve to construct
meaning with the participants.

E. Data Analysis

Thematic analysis was employed to analyze the qualitative
data collected from FGDs and key informant interviews. A
thematic approach was used due to the capability of
ensuring richness, rigor, and particularly appropriateness of
understanding perceptions and experiences (Brown &
Stockman, 2013; Fereday & Muir-Cochrane, 2006). At the
very beginning of the analysis, recordings were transcribed
in Bengali and then translated into English. The analysis
process involved identifying, analyzing, and interpreting
patterns or themes within the data, and the NVivo 14
version was used in this process. Transcripts were coded
independently by the researcher to enhance rigor and
reliability. Themes were derived iteratively through a
process of constant comparison, and any discrepancies were
resolved through discussion with the supervisor until a
consensus was reached.

F. Ethical Considerations

This study adhered to ethical guidelines for research
involving human participants. Informed consent was
obtained from all participants before their involvement in
the study, and measures were taken to ensure the
confidentiality and anonymity of the data. An identification
number, such as (1,2,3), was assigned for each respondent in
terms of maintaining anonymity. Participants were informed
about their volunteer participation and assured of their right
to withdraw from the study at any time without
repercussion.

G. Limitations

While qualitative research provides rich and nuanced
insights, it may not be generalizable to the broader
population. Additionally, the findings of this study may be
influenced by factors such as the researcher's own biases
and the dynamics of the research context.

II1. RESULTS
A. Rural Mothers' Awareness Status

The study's findings show that women in rural regions are
highly conscious of the preschool education their children
get, and they are also quite familiar with the term "preschool
education." A significant portion, more than two-thirds of
the mothers, believe that in order for children to acclimate
better to primary school, they should be taught some
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fundamental alphabetical knowledge, vocabulary, social
conventions, and cleanliness skills (i.e., combing hair,
cleaning teeth, cutting nails, etc.) before starting school.
While asking if the respondent knew about ‘preschool
education,’ she responded ‘yes’ and expressed:

"...At home, I introduced my children to the alphabet, a few
poems, vocabulary, and social norms in both Bengali and
English. 1 also educate them on how to take care of their
nails, clean their teeth, and behave with their teachers and
seniors. | believe that this knowledge will enable kids to
transition to primary school successfully..." (Participant 2:
Rural mother, Pabna district).

Although mothers are accustomed to teaching their children
at home, they report that it is extremely difficult to find
adequate time, particularly during the crop harvesting

Asian Review of Social Sciences, 15(1), 37-50, 2026

season, i.e., in April for Boro rice harvesting and June-July
for onion harvest, because the majority of them are
homemakers and financially reliant on agriculture.
Additionally, they believe that teachers are a better source of
information for children than mothers are. Consequently,
they also send their children to preschool. One of the
respondents stated that-

"...I routinely teach my children both the Bangla and
English alphabets, vocabulary, social conventions, and basic
cleanliness skills, but the strain of work makes it very
difficult to give them the attention they need during harvest
season, and I believe that they are more interested in
learning from their teachers than from us. In order to
improve their learning, I enroll my children in preschool..."
(Participant 3: Rural mother, Pabna district).

TABLE II RURAL MOTHERS' AWARENESS STATUS

Sub-Theme l;elfgl (;)n;e Response Sample
"I introduced my children to the alphabet, a few poems, vocabulary, and social norms at
Rural home." "Educate them on how to take care of their nails, clean their teeth, and behave
Mothers' 14 with their teachers and seniors." "Believe that this knowledge will enable kids to
awareness transition to primary school successfully." "They are more interested in learning from
status their teachers than from us." "To improve their learning, 1 enroll my children in
preschool."

B. Rural Mothers' Awareness: Influential Factors

Yet, mothers in rural areas are very conscious of the
preschool education of their children. However, the majority
of factors influencing their awareness were their educational
background, family's socioeconomic standing, mothers’
involvement in NGO and INGO activities, and community
support. While mothers' age, occupation, family income
source, and number of children were less influential.

Mother's Education: Compared to mothers with higher
secondary degrees and secondary degrees, rural mothers
holding a bachelor's or master's degree have a higher level
of knowledge. Their children's performance allows them to
distinguish between government-sponsored and non-
government-sponsored preschool initiatives. They also
possess superior information about the activities included in
preschool education. They were also more knowledgeable
and self-assured during the conversation. In addition, they
devote more concentration to teaching their children at
home.

A participant holding a bachelor's or master's degree stated,

"...For my children, I have looked at both non-government
preschools (in Bengali, ‘KhelarJogot’) and government
preschools (in Bengali, ‘Gono-Shikkha’). A variety of
activities are available at the non-government education
center (KhelarJogot), including playing, singing, and
sketching. As a result, children learn there (KhelarJogot) via
play, which promotes greater cognitive development and the
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acquisition of fundamental information. While there are
many activities available at the government education center
(Gono-Shikkha), play-based learning is not one of them. For
my children, I thus select non-government centers....."
(Participant 11: Rural mother holding a master's degree,
Pabna district).

Conversely, mothers with a higher secondary degree possess
sound information, but occasionally they find it difficult to
distinguish between activities of government-sponsored and
non-government-sponsored preschool programs based on
their child's performance and to provide a response. Despite
this, parents often instruct their children at home and send
them to preschool centers.

The mothers, who possess a secondary degree (SSC) or less,
possess information regarding preschool education;
nonetheless, they were unable to distinguish between
children's performance based on their activities in the
education center and found it difficult to respond to the
question. However, they send their children to an
educational facility and teach them at home. A mother
possessing SSC or less education expressed: "...I send my
children to the 'Gono-Shikkha' center... I don't know how
they teach and how effective their teaching is, but my child
is learning about poetry recitation, basic numbers, and the
alphabet...which he often recites at home..." (Participant 1:
Rural mother holding SSC or less education, Pabna district).
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TABLE III CHILDREN' ENROLLMENT STATUS ACCORDING TO THEIR FAMILY INCOME

Monthly Family Income(in BDT)

Kids Enrollment Status

Kids Enrollment Status

Monthly Family Income(in BDT)

Govt. Center

Private Center

Up to 25000 27% 73%
10000-25000 47% 53%
Less than 10000 97% 3%

Family Socio-Economic Status: Mothers' awareness is also
influenced by the family's socioeconomic background. A
mother's awareness and her children's admission are greatly
influenced by her socioeconomic status, in particular, her
capacity to pay for tuition and other expenses. While
government education centers (Gonosikkha) offer free
services, mothers from better socioeconomic backgrounds-
those with family incomes up to BDT 25,000-generally
choose private centers for their children because they offer
an atmosphere where children may learn via play and
hands-on activities. The main issue that differed depending
on the socioeconomic status of the family was mothers'
concerns about the center's teaching staff and learning
environment. A mother belonging to a higher
socioeconomic class observed: "I pay the school 200 taka a
month in tuition, but I also have additional expenses to pay
for, such as keeping up the school's clothing code, buying
snacks with tiffin, renting a vehicle, etc. Despite this, I
chose a private education center for my children because of
their excellent learning atmosphere." (Participant 2: Rural
mother with higher socioeconomic status, Pabna district).

In line with the upper category, mothers in the intermediate
income range of BDT 10000 to 25000 possess comparable
information regarding the quality of the teaching
environment and facility. However, they have selected both
government and private centers. Even if they have the same
level of expertise, there are situations when people cannot

Source: Author's Interview, 2024

afford a private facility. A mother said: "I am aware that the
private center's educational atmosphere and caliber surpass
those of the government facility. They offer interactive
activities and a high-quality setting, both of which are
crucial for children's cognitive development. Nevertheless,
the government facility is my choice due to its affordability.
The government teaching center is free, but private centers
are expensive and difficult for my family to afford.”
(Participant 4: Rural mother, Pabna district).

On the other hand, low-income mothers are very aware of
the need to teach their children, but they are not as attentive
to the quality of the learning environment or the center. A
major contributing factor to their lack of consciousness is
their financial situation. Mothers in financial hardship have
opted for the government center (Gonosikkha) due to its
financial freedom and flexibility compared to the private
one.

Mothers' Involvement in NGOs' and INGOs' Activities:
Another  important  factor  influencing  mothers'
consciousness is their engagement with nongovernmental
organizations. Mothers who are affiliated with different
NGOs or INGOs, such as BRAC or ASA Bangladesh, have
demonstrated a greater level of interest and understanding
regarding their children's growth. Additionally, a higher
percentage of children than those who are not related to
INGO or NGO enroll in preschool.

TABLE IV CHILDREN' ENROLLMENT STATUS ACCORDING TO MOTHER INVOLVEMENT IN INGO/NGO

Mothers Connection with INGO/NGO

Student Enrollment Rate

Student Enrollment Number

Yes

81.8% 9

No

57.1% 4

The main driver of increased enrollment was the NGO-
managed childcare centers. Compared to the non-associated
group, mothers associated with INGO, an NGO, exhibit
greater interest in creating a high-quality learning
environment at home and at the learning center.Community
Support: Another important factor influencing rural mothers'
awareness is community support. Several communities,
including mothers' peers and the social arrangement, are
crucial to mothers' awareness.Results indicate that mothers
routinely talk with their friends and neighbors about their
children's growth and education with the goal of learning
more. Despite their claims that there is an unspoken rivalry
among parents over their children's performance at home
and in the classroom, they support one another in a variety
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of ways, such as by bringing one another to school and even
providing financial assistance. A mother said: "Usually,
when I chat with my friends, we talk about our children's
education, growth, and performance, and vice versa. Even
yet, there is an unseen rivalry among us." (Participant 7:
Rural mother, Pabna district).

Another mother added, "Yes, there is some unseen rivalry
among us, but most of the time we support one another. For
example, there are times when I can't bring my kids to
school, especially during harvest season, and one of my
friends brings my kids along when she goes for her kids.
They also assist me when I need it in other ways and
monetarily." (Participant 9: Rural mother, Pabna district).
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An important element of increasing awareness is social
arrangements like Maktab, a religious instruction center
located in a mosque. Typically, maktab is taught for free by
the mosque administration, which also encourages parents
to send their children to learn about Islamic standards and
knowledge. The kids are invited to attend the session by
being offered incentives like money or other privileges.
Their awareness was raised by the mosque authorities'
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actions, and they began to send their children there when
they turned three. A Muslim mother stated: "The mosque
officials call our children to study Arabic and Islamic
customs every morning. The Imam (Maktab teacher) spoke
with us and gave us updates on the children's development
and performance. They provide knowledge that we ought to
absorb or heed for the betterment of our children."
(Participant 6: Rural mother, Pabna district).

TABLE V COMMUNITY SUPPORT STATUS

Sub-Theme l;elfsﬁ)lie Response Sample
Community "We talk abogt our children's education, growth, and pe?formance with our friends."
Support 7 "Most of the time we support one another. "Mosque officials call our children to study
Arabic and Islamic customs every morning."

C. Decision-Making Regarding Preschool Education

Results imply that mothers are more aware of and
knowledgeable about their children's education than fathers
are. With increased awareness and knowledge, mothers are
in a key position to decide on their children's early
childhood education. While dads are equally important, they
don't always make decisions without first consulting their
mothers. Fathers tend to be less observant and
knowledgeable since they are often preoccupied with their
jobs or other income-generating activities. One of the
mothers stated that:

Source: Author's Interview, 2024

"In my family, I make the decisions about our kids’
education; my husband stays outside of the home for work,
and he is less connected with our child's schooling."
(Participant 13: Rural mother, Pabna district).

Another mother added, "My spouse and I explore our
options before making a decision about our child's
schooling. After that, he made his choice. Even though he
spends the majority of his days outside the house, he values
our children's education." (Participant 8: Rural mother,
Pabna district).

TABLE VI DECISION-MAKING STATUS

Response
Sub-Theme Response Sample
Number P P
.. "I make the decisions about our kids’ education." "Husband is busy at work,
Decision- . o T
: 8 less connected with our child's schooling." "My spouse and I explore our
Making . . L
options before making a decision.

D. Mothers’ Perceptions about Benefits
Preschool Education

Results demonstrate that preschool education centers are
found in four different varieties in rural areas. Preschool
began for children at the age of four. Government-sponsored
centers include Gono-Shikkha, INGO- or NGO-financed
centers, BRAC preschool centers, community-supported
centers (Maktab, a children' education center located in a
mosque), and privately funded centers (‘KhelarJogot’).
Rural mothers hold a positive impression about preschool,
and they share that preschool centers teach alphabets,
words, handwriting, and fundamental math concepts.

Furthermore, they instruct children in basic hygiene,
sketching, social and religious conventions, and other skills
in a play-based setting, occasionally in a traditional
manner.Preschool education is vital, according to mothers,
for better cognitive development and efficient child growth.
Preschool-enrolled  children outperform non-enrolled
children in terms of staying ahead of the curve and learning
faster. They also show behavioral differences, being more
animated and self-assured when playing and engaging in

and Challenges of
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other activities. A mother said: "Basic vocabulary, alphabet,
handwriting, numeracy, basic hygiene, drawing, and other
subjects are taught in preschool. This is crucial for
children's optimal growth and cognitive progress."
(Participant 5: Rural mother, Pabna district).

Another mother shared"There are behavioral differences
between children who attend preschool and those who do
not. During playing games and other activities, they exhibit
increased levels of confidence and activity. Those who
attend preschool generally remain ahead in the game and
pick up new skills quickly and voluntarily." (Participant 9:
Rural mother, Pabna district).

As a result, mothers also routinely teach their children at
home the alphabet, vocabulary, poetry, handwriting, social
conventions, and basic hygiene, such as brushing their teeth,
combing their hair, and clipping their nails. Additionally,
community leaders, the Union Parishad Chairman, and other
local authorities play a significant role in supporting them in
enrolling and completing their children's pre-schooling, as
well as ensuring a good learning environment.
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They highlighted how the community and local government
assisted them in obtaining admission and recommended
them for consideration of school fees and other ways.
Mothers underlined: "Our local government and community
leaders gave us a lot of help in gaining admission and in
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consideration. Especially those who are struggling
financially and have more than one preschool-age child.
They also assist the school administration in maintaining a
high-quality learning environment." (Participant 11&17:
Rural mother, Pabna district).

recommending that school expenses be taken into
TABLE VII MOTHERS' PERCEPTIONS ON PRESCHOOL EDUCATION STATUS
Sub-Theme | Response Number Response Sample
"Basic vocabulary, alphabets, handwriting, numeracy, basic hygiene, drawing,
, and other subjects are taught in preschool,” "crucial for children's optimal
Mothers . "o . . .
Perceptions 11 growth and cognitive progress,”" "behavioral differences between children who
attend preschool and those who do not," and "preschool children remain ahead
in the game and pick up new skills quickly and voluntarily."

E. Challenges of Preschool Education

The challenges or barriers faced by rural mothers with
regard to their children's preschool education. Cost of Pre-
schooling: For rural families, one of the biggest obstacles is
the cost of preschooling. While Gonosikkha, a government-
sponsored preschool, and Maktab, a community-supported
children' education center housed in a mosque, offer free
education, privately funded centers like KhelarJogot and
centers financed by INGOs or NGOs are not free at all.
Guardians must pay a monthly charge of between 150 and
200 BDT in order to get instruction there. Keeping up with
the school's dress code, purchasing snacks for Tiffin, and
hiring a vehicle for the kids are additional costs.

One mother said: "In order to receive preschool education
from INGOs, NGOs, and privately supported centers, we
must pay the school 150-200 taka in tuition each month.
Even so, free education is offered via community-supported
and government-funded centers. However, we must pay for
maintaining the dress code at school, hiring a vehicle, and
purchasing books, paper, and other accessories, as well as
purchasing snacks for tiffin." (Participant 11: Rural mother,
Pabna district).

Another factor influencing the cost of preschool is the
distance to the school. In most rural locations, homes and
schools are 1.5 to 3 kilometers apart. In cases where this
distance is long, mothers must drive their children to school.
Mothers must thus budget between 800 and 1500 BDT each
month for extra expenses, such as vehicle rent. For mothers
from diverse backgrounds and those in economic hardship,
covering all the costs can be a challenging task. A mother
mentioned: "My son's school is two kilometers away from
my house, so I have to take my kids there on a daily basis,
which costs money and takes up time. I have to pay 1200
taka a month for additional expenses and the rent on my
vehicle. Given that my spouse is a farmer, I find it difficult
to afford the money." (Participant 10: Rural mother, Pabna
district).

Distance of the School: Preschool distance is another
significant obstacle for rural mothers, according to the
findings. The typical distance in rural regions is between 1.5
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and 3 kilometers from preschool to home. Maktab, a
community-supported facility, is conveniently located
nearby, yet they just impart religious information and
customs. Therefore, rural mothers and children must go far
away to receive high-quality preschool education and
general (Bangali and English) knowledge. Long-distance
travel is another major factor driving up the expense of
preschooling. A mother said: "I send my children to private
and Maktab schools. In general, they get information about
Bengali and English from the private center and religious
customs and knowledge from the Maktab. In this instance,
even if Maktab is available and remains within a short
distance, they still have to go at least 1.5-2 kilometers to get
to school. Despite the vast distance I have to travel to get to
the private one, my kids attend Maktab alone. The distance
traveled and additional expenses are added to the car rental
rate. Thus, the primary driver of the increase in preschool
expenses is traveling a great distance." (Participant 6: Rural
mother, Pabna district).

Mothers must remain at the school from the start of classes
to the finish, which is another problem. Traveling vast
distances takes time. Every day, a woman devotes three to
four hours to her children's early education, which
negatively impacts their employment and has some financial
implications as well. A mother stated that: "The distance
between my house and my children's school is 2 kilometers,
and it opens at 9 a.m. and closes at 12 p.m. I must thus
travel there every day and be with my children. I leave my
house for my children' schooling for about three to five
hours each day. Taking such time off greatly hinders our job
and has financial implications as well." (Participant 12:
Rural mother, Pabna district).

Safety of Children: The study indicates that mothers are
particularly concerned about their children's safety and
security and that their concerns grow with increasing
distance, although they consider the education center a safe
place. Children's ages, careless driving, and having no
vehicle services from school authorities are the main causes
of the safety problems on the roads. Mothers are compelled
by their own self-interest to travel and stay with their
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children due to their concern for their safety and security. A
mother stated: "My children' school is around two
kilometers away from my house. Though the school is safe,
it is extremely dangerous and difficult for children to travel
alone since they are oblivious to road safety and the
consequences of reckless driving. One of the main reasons
we are concerned is that the school administration does not
provide shuttle or vehicle services. I have to accompany my
children and remain there until the conclusion of their
lesson in order to follow consciousness." (Participant 9:
Rural mother, Pabna district).

Teaching Environment: While centers supported by INGOs
and NGOs and privately financed centers offer children a
lively and interactive learning environment, parents have
stressed that the number of students exceeds their capacity
and have proposed reducing the number of students based
on the available classroom space and amenities. However,
government-sponsored centers do much worse than other
centers and continue to offer instruction using the traditional
method, which is less beneficial to children's development
than that used by private, non-governmental, and
international organizations. Mothers who are struggling
financially, and a large portion of mothers from different
socioeconomic backgrounds, bring their children to
government facilities when they live in remote locations.
They highlighted the lack of a lively atmosphere, hands-on
learning, and high-quality teachers as the main issues in
government centers."Yes, children can study hands-on and
in a playful environment in INGOs, NGOs, and privately
sponsored centers, but the number of students attending
these programs exceeds their capability. The administration
of the school ought to consider it and adjust the number of
students enrolled in accordance with their capacity, if
necessary. Even with these restrictions, they are still
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significantly superior to the government center. (Participant
15 &16: Rural mother, Pabna district).

Another mother added, "The government center uses a
traditional approach to teaching, which is, in my opinion,
less successful. But like me, a lot of mothers send their
children to the government center due to things like a lack
of money, the distance between the school and the house,
etc. However, the government-sponsored center lacks a
lively setting and hands-on learning opportunities.
Furthermore, their lack of qualifications and training as
preschool teachers raises concerns about the quality of their
instruction. The government should now prioritize the
standard of preschool instruction." (Participant 14: Rural
mother, Pabna district).

Lack of Necessary Amenities for Mothers: One major issue
mothers encounter and complain about is the lack of
guardian rest spaces. The research found that guardians are
required to spend three to four hours a day at the school.
The main problems that guardians in preschool education
centers confront, however, are a shortage of sitting areas, a
lack of hygienic systems, and a lack of drinking water
supplies. The government and non-government centers both
exhibit deficiencies. A mother said: "Every day, we attend
school for three to four hours. However, there are no places
for guardians to sit. For mothers who come for their
children, even the most basic human necessities-such as a
sanitary system and a drinking water supply system-are
inaccessible. Even though we can transport drinking water,
what about a hygienic system? This situation has been seen
in both government and non-government centers. The
problems ought to be handled by the authorities."
(Participant 12: Rural mother, Pabna district).

TABLE VIII CHALLENGES FOR OBTAINING PRESCHOOL EDUCATION STATUS

Response
S. No. Sub-Theme Number Response Sample
"Privately supported centers-we must pay the school 150-200 taka in tuition each
1 Cost of Pre- 15 month." "We must pay for the dress code at school, hiring a vehicle, purchasing
schooling books, paper, and other accessories, as well as purchasing snacks for tiffin." "To
pay 1200 taka a month for additional expenses and the rent on my vehicle"
Distance of the "Maktab is available and remains within a short distance; they still had to go at
2 School 13 least 1.5-2 kilometers to get to school." "The distance between my house and my
children's school is 2 kilometers." "I must thus travel there every day."
"It is extremely dangerous and difficult for children to travel alone since they are
3 Safety of Children 12 oblivious to road safety and the consequences of reckless driving." "School
administration does not provide shuttle or vehicle services."
"Number of students attending the school exceeds their capability", "Should adjust
Teaching the number of students enrolled in accordance with their capacity", "Government-
4 : 10 . : . e
Environment sponsored center lacks a lively setting and hands-on learning opportunities",
"Raising concerns about the quality of their instruction."
Lack (?f_Necessary "Every day, we attend school for three to four hours." "No places for guardians to
5 Amenities for 10 o . . . o
Mothers sit." "The sanitary system and drinking water supply system are inaccessible.
Transportation "School administration has not provided any transportation amenities."
6 P 8 "Authorized shuttle or transport services children's attendance and save guardian
Problem . "
working hours.

Source: Author's Interview, 2024
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Transportation Problem: One of the biggest problems for
women living in rural areas is the lack of permitted
transportation. The results show that neither governmental
nor non-governmental entities offer any kind of
transportation service. Mothers can send their children to
school alone and feel less worried about their safety when
they have authorized transportation. Given that they work
primarily in agriculture, mothers can save time and effort in
this situation, especially during harvest season, and the
service can increase child attendance rates during this hectic
period.

A mother said: "The school administration has not provided
any transportation amenities. Should the authorities provide
shuttle or transport services, our worries regarding
children's safety would be lessened, allowing them to enter
the school unaccompanied. Furthermore, it is quite difficult
to get kids to school during the harvest season, so they have
to miss class. Offering them approved transportation not
only eases our worries but also improves their attendance
while saving us time and work in the meantime."
(Participant 18: Rural mother, Pabna district).

IV. DISCUSSION

The findings of this study highlight key areas of awareness
among rural mothers regarding their children’s preschool
education, revealing both proactive engagement and critical
gaps. By examining these insights through a critical lens, we
can better understand the socio-economic, institutional, and
cultural complexities shaping early childhood education in
rural contexts.

A. Awareness and the Burden of Informal Teaching

Rural mothers demonstrate a nuanced understanding of
preschool education, extending beyond basic literacy to
include fundamental hygiene, social etiquette, and values.
This broad awareness aligns with theories emphasizing the
role of the family as a primary socializing agent during
early childhood. However, there is an underlying tension
between the mothers’ educational aspirations and their
capacity to fulfill them. Despite their willingness to engage
in their children’s education, the seasonal demands of
agricultural work expose a structural limitation within rural
households. The irregularity of labor schedules complicates
the feasibility of consistent parental involvement, thereby
delegating the primary educational responsibility to
preschools. This dual burden of agricultural labor and
informal education points to a broader pattern of gendered
labor divisions that disproportionately impact rural women,
a dynamic that remains underexplored in early childhood
education discourse.

B. The Influence of Socioeconomic Status and the
Persistence of Inequality

The findings reveal a stark correlation between
socioeconomic status and the quality of preschool education
accessed by rural families. Families with higher incomes
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gravitate towards private and NGO-affiliated centers, where
the curriculum incorporates interactive and play-based
learning methods-an  approach  well-documented in
educational literature as more effective for cognitive and
social development. Meanwhile, lower-income families are
constrained to government-sponsored centers that lack such
enriching environments. This division perpetuates existing
inequalities, as children from lower socioeconomic
backgrounds are systematically deprived of quality early
education, reinforcing cycles of educational disadvantage.
These results call into question the efficacy of government
policies aimed at equalizing educational opportunities.
While government centers (Gono-Shikkha) provide free
education, their lack of interactive learning strategies and
adequately trained teachers perpetuates disparities between
public and private education. This systemic divide suggests
the need for re-evaluating government policies, which,
despite their intention of inclusivity, inadvertently reproduce
educational inequalities through substandard service
delivery.

C. Gendered Decision-Making Dynamics

An important finding from this study is the critical role
mothers play in decision-making concerning preschool
education. This finding echo gender-focused research
highlighting women’s predominance in childcare
responsibilities. ~ However, = what remains  under-
acknowledged is the gendered power asymmetry within
household decision-making processes. Although mothers
are the primary decision-makers, the study also suggests
that their choices are often limited by external factors,
including financial constraints and socio cultural
expectations. Furthermore, while fathers are present in the
decision-making process, their comparative disengagement
due to occupational demands reflects an implicit division of
responsibilities that warrants further exploration. It is
essential to question how this power asymmetry influences
the scope of mothers’ autonomy in educational decisions
and the extent to which paternal involvement could be better
integrated to promote co-ownership of early childhood
education.

D. Challenges of Access and Quality: A Structural Critique

The findings expose several structural challenges impeding
access to preschool education, including financial burdens,
transportation difficulties, and the absence of guardian rest
spaces. The issue of distance between home and school
raises significant concerns about spatial inequality in rural
education. Mothers are compelled to invest substantial time
and resources in transporting their children, a burden
exacerbated by the absence of institutional transport
services. The logistical and financial implications of this
distance underscore a critical gap in rural educational
planning that remains insufficiently addressed in policy
discourse. Furthermore, the lack of guardian rest spaces
reflects a broader neglect of the infrastructural needs of
rural communities. The absence of basic amenities such as
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seating areas, hygienic systems, and drinking water suggests
a disregard for the physical and emotional well-being of
mothers who are deeply involved in their children’s
education. This oversight reveals an institutional blindness
to the daily lived experiences of rural women, whose unpaid
labor and time investment in childcare remain invisible to
policymakers and educators alike.

E. Community and Institutional Support: Ambiguities and
Limitations

The role of community support and local leadership
emerges as a double-edged sword in this study. While peer
networks and community leaders provide valuable
assistance, the findings also suggest the presence of an
unspoken rivalry among mothers, indicating a complex
interplay of competition and cooperation. This nuanced
dynamic raises critical questions about the nature of
community solidarity in rural contexts and the implications
of peer pressure on parental engagement in early childhood
education.Similarly, the involvement of religious
institutions such as Maktab highlights both the benefits and
limitations of community-based learning support. While
Maktab centers offer valuable religious instruction, their
focus on Islamic teachings to the exclusion of a broader
curriculum limits children’s exposure to essential early
literacy and numeracy skills. This institutional
fragmentation reflects broader tensions between traditional
and modern educational paradigms in rural contexts, raising
questions about how these parallel systems can be better
integrated to provide holistic early childhood education.

F. Implications for Policy and Practice

The findings underscore the urgent need for policy
interventions aimed at addressing the structural and
systemic barriers faced by rural mothers. The disparity in
the quality of education between public and private centers
calls for a comprehensive overhaul of government-
sponsored preschools, with a focus on adopting interactive
and play-based learning methods. Additionally, targeted
training programs for preschool teachers in government
centers could enhance the quality of early education and
mitigate the existing inequalities.The lack of institutional
support for guardian rest spaces and transportation services
requires immediate attention. Policy initiatives should
prioritize the establishment of basic amenities for guardians
in preschool centers and the provision of transport services
to reduce the financial and logistical burdens on rural
families. These interventions would not only improve access
to preschool education but also alleviate the hidden costs
borne by rural mothers in fulfilling their childcare
responsibilities. Finally, community engagement initiatives
should be expanded to foster genuine collaboration among
mothers while addressing the competitive dynamics that
undermine solidarity. Local leaders and policymakers must
recognize the value of these community networks and work
towards creating supportive environments that empower
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rural mothers to make informed decisions about their

children’s education.
V. CONCLUSION

This study provides a critical lens through which to examine
rural mothers’ awareness and engagement in their children’s
preschool education. The findings highlight both the
proactive efforts of rural mothers and the structural
constraints that hinder their full participation. By addressing
these challenges through targeted policy reforms and
community-based interventions, there is potential to create a
more equitable and inclusive early childhood education
system in rural areas.
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